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"Dramaisasnaturalaslaughterandisatthecoreofourhumanity.
Dramaissharedimaginationi action;itistheshowingandmaking
ofideasininteraction."(Edmiston,1998)
Partone:
Abstract
Teachingtoolscontinuetobediscoveredintheeducationfield,includingDeaf
education.TeachingDeafstudentscanbechallengingforteacherswhowanttobesure
deafstudentsarelearning.WorldKnowledge,applications,anddevelopingappreciation
forlifelonglearningareseveralgoalsmostteachershavefortheirdeafstudents.
Thisthesiswillfocusonan innovativeapproachtoteachingdeafstudentsthat
incorporates"DramaInEducation"intheclassroomteaching.A workshopwillbe
developedtoprepareteachersofdeafstudentsaboutDramainEducation,howtoputit
intopracticeandhowtoassessthestudents'learningfromDramaInEducation
activities.Thisworkshopwillincludefindingsfromeducationresearcharticlesand
publishedbookson howto incorporateDramain Educationalongwithcooperative
learning,learningstyles,andapplyingtheirexperienceslworldknowledgetheories.
It is myhopethateducatorsofdeafstudentswilldevelopincreasedinterestoadopt
thiskindofapproachintotheirclassroomteaching.I stronglyfeelthatthisapproachis
oneofthepathstoa bettereducationfordeafstudents.
PartTwo:
DramaInEducation-Whatis it?
DramainEducationisa relativelya newconcept,yetitisnot.Someteachersdonot
realizetheyhavebeenusingtheapproach;someteachersmayfeel"aha!"whenthey
learnabouthisapproach.DramaInEducationisa modeoflearning.Throughthe
pupils'activeidentificationwithimaginedrolesandsituationsindrama,theycanlearnto
exploreissues,eventsandrelationships.(O'NeillandLambert,1990)
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The problemsI predictwithincorporatingDramain Educationarelackofconfidenceby
theteacherstofacilitatetheactivities,concernformeetingthestatestandards,
teachers'comfortwithlectures,andlackofawarenessofsuchas DramaInEducation
existing.
"Banking"educationiswhentheteacherstandsupinthefrontoftheclassandjust
"stuffs"theinformationtothestudents'brainswithoutcheckingforcomprehension.
UsingDramaInEducationapproach,thestudentswillbedoingtheteachingAND
learning.Thatis wherethe"ownershipof learning"is encouraged.AccordingtoSousa
(2001),onlyabout5%of informationreceivedduringlecturesis remembered24 hours
later.Teachersusethispercentageincreasessignificantlyas moreactivestrategies.
Sousa(2001)estimatesthatabout90percent(check)ofthe informationis recalled
whenstudentsareaskedto"teachothers"whattheylearned.Dramain Educationmay
havegreatpotentialwhenadoptedinsucha form.
The purposeof this curriculumproposal:
InthisprojectI willdevelopa workshopforpresentingtoschoolteacherswithdeaf
studentstoexposethemtotheDramaInEducationapproach,a strategythathas
gainedstrongsupportin Britisheducation.Myexperienceas a studenteacherin
NewfoundlandSchoolfortheDeaf,Newfoundland,Canadaundera teacherwhohas
extensiveexperiencewithDramaInEducation,TishHawksley,hasconvincedmethat
DramaInEducationis aneffectiveapproachinteachingstudentswhoareDeaf. I was
givenanopportunitytopracticetheapproachwitha middleschoolagedclass.Further
detailswillbeexplainedinanothersection"DramaInEducationin Newfoundlanduring
mystudenteachinginternship".As theresultsoftheexperiencewiththisclass,I was
abletosee howweas educatorsof Deafstudentscanreinforceandencouragethe
studentstogodeeperwiththeirthinking,developmotivation,socialaction,andself-
advocacy,andapplytheirexperiencesfromtheactivityto realworldsituations.Inmany
instances,thestudentsthemselvesidentifyissues.Forexample,in mytimein
Newfoundland,therewasmuchdiscussioninthenewsoftheresettlementproblemsin
Newfoundland,thecitiestherearelosingpopulation,andpeopleareforcedtomoveto
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findwork.Anotherissueidentifiedbythestudentsis theneedforculturaldiversity.I
stronglybelievethosekindsofdiscussionswouldnotoccuriftheclassroomwasjustan
ordinarysettingforexample,bankingeducation.
Importance/needfor DramaIn Education
Today,theworkplacevaluesemployeeswhoareabletothink,workinteams,andbe
abletoapplyknowledgefromonesituationtoanother;Dramain Educationprovides
thatopportunity.AccordingtoHyerle(1996),"today's tudentswillregularlymoveinand
outofjobsthatrequirethecapacitiesforinformationprocessing,Groupproblem
solving,andinterpersonalskills."(p.20).Whitehead(1962,10)argued"thereis onlyone
subjectmatterforeducationandthatis Lifeinall itsmanifestations".Studentsoftenlike
dramabecauseitis "fun"andteacherscanjustifyusingdramabecauseitinvolves
studyinghistoryor learninglanguage.However,dramais alsomostneededinschools
becauseitexpandsthehorizonsof theclassroomintothelivespeoplelive,havelived
andmightlive.Dramacontextualizescontentandideasthatstudentmightotherwise
considerarcaneor removedfromtheirworld;throughimaginationandinteractionwith
theteacherandotherstudents'dramaconnectsthecurriculumwithstudents'ownlives.
As JeromeBruner(1986,128)stresses,"drama...is an invitationto reflectaboutthe
humancondition."(EdmistonandWilhelm1998,24)Beingabletoexplorethehuman
conditionwiththeDramaInEducationapproachallowsthestudentsto"thinkofoutthe
box"-theiropinionsandfeelingswithwhattheyhavelearnt.
Peopleoftenperceptheatreas anextracurrilaractivity.Theatrecanbemuchmore
thanjustmerelyanactivity.Intheatre,peoplefindtheircomfortzonetoexploreoutside
oftheirworldtounderstandhowthingshappenthewaythingsdo."Thereare
essentiallytwowaysbywhichweorganizeandmanageourknowledgeoftheworld:
logical-scientificthinking,andnarrativethinking.Schoolstraditionallyfavortheformer
andtreatthenarrativearts-song,drama,fiction,andtheatre-as more"decoration"
thannecessary."Itis onlyinthenarrativemode," Bruner(1996)pointsout,''thatone
canconstructan identityandfinda placeinone'sculture.Schoolsmustcultivateit,
nurtureit,andceasetakingitforgranted."(www.scottlondon.com).Manyschoolshave
a stageanduseitforholiday'sshowsandendoftheschoolyearplays.Oftenwefind
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thestudentsverymotivatedandinvolvedwiththeprocess.Theteachersoftenarenot
awareoftheopportunitiestoapplythestudents'excitementoftheatreintothe
classroomona moreregularbasis.
Goals:
Thegoalsofthisprojectareto reviewtheliteratureandidentifyeffectiveDramaIn
Educationteachingstrategiesanddevelopa 2-3hourworkshopforteachersofDeaf.
Currently,thereis littleavailableinformationon DramaInEducationas relatedto
studentswhoareDeaf.Theworkshopwillincludetheactivities,discussionpoints,anda
literaturereviewsupportingtheuseofDramaInEducation.
TrainingfortheteacherstouseDramaInEducationapproach:
Duringtheworkshop,theteacherswillparticipateinanactivitybyusingDramaIn
Educationstrategy.Fromthere,theteacherscangetthesenseof students'
perspectives.TheteachersmayfeelfearfulwhentheyfirsttakeuptheDramaIn
Educationapproachintheirclassrooms.Theworkshopwilleasethefears.I willbe
providingliteraturereviewsonthefamiliarlearningtheoriessuchas constructivism,
experientiallearning,andotherapproachestoallowtheteacherstohavesome
backgroundonthestrategyofteachingstudentswithDramaInEducation."AsFaras
thedramalessonis concerned,theteacher'sfunctions,dutiesandresponsibilitieswill
includethefollowing:settingupthekindsofstructureswhichallowforthespontaneityof
thepupilsbutwhicharelikelytoengagetheminpurposefulearning,selectingthemes
andtopicswhichwillinterestandmotivatethegroup,choosingactivitieswhichare
withinthecompetenceofthegroupbutwhichwillstretchtheirdevelopingcapacities,
elicitingcreativeresponsesfromgroup,focusingthethinkingofthegroupand
challengingsuperficialresponses,identifyingandsupportingcontributionswhichhave
potentialfor learning,findingstructureswhichexposepupilsto issuesinthedoingof
themandencouragingthegrouptoexplorewhattheydon'tknowratherthanre-enact
whattheydo know.Pacingthegrowthoftheworkso thatintegrityanddepthofthinking
andfeelingareencouragedtodevelop,Remainingflexibleinteachingintentions,going
beyondoriginalplanninginpursuitof learningopportunities,observingwhichattitudes
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andtendenciesarebeingencouragedandjudgingwhicharelikelyto leadtogrowthand
whicharedetrimental,findingsatisfyingformforpupils'ideasandinsights,reinforcing
thelearningwhichthegroupmayachieveandco-coordinatingtheirachievements,and
encouragingreflectionandevaluation."(EdmistonandWilhelm1998,P. 21-2)
Often,teacherswouldthinkthatusingdramaintheclassroomwouldrequireskillsand
knowledgeofdrama.This is nottrue-as longas theteachershavetheabilitiesto
analyzetheconflictsinthestories,makethelessonsinteresting,theycando itjustlike
thedramateachersdo.Beinga dramateacherrequirestheabilitiesto lookinside
everyoneandfindconflictinthestoriestomakethingsinteresting.In DramaIn
Education,theactivityusuallycenterontheconflictofa story,eventora noveland
expandit."Aconstructivistteacher,fromthemomenta newsetofstudentsentershisor
herclassroom,doeseverythingheorshecantoprovidethosestudentswiththeskills
andabilitiestobeconfidentandautonomouslearnersandcitizens."P. 8 (Gray,1999)
Questions:
1.WilltheDramaIn Educationapproachenhancestudentlearning?
DramaInEducationis appropriatefora varietyof learningstylesofthestudents.The
studentswillbeexposedto mathskills,kineticstyle,andinteractivestyle."Weliveina
sea ofstoriesandlikethefishwho,accordingtotheproverb,willbethelasttodiscover
water,we haveourowndifficultiesgraspingwhatitis liketoswiminstories"(Bruner,
1986).Again,whena groupactivityoccurs,thestudentswillbeabletocontributetheir
ownskillsinmanywaysratherthansitandbecomea passivelearner." Beyondsubject
content,workingintheatrealsorequiresstudentstomakefirmcommitments,manage
theirtime,thinkcreatively,workas partofa team,anddevelopa varietyofotherreal-
worldskills"(McCarthy,1994)Oftenthestudentswouldsitintheclassrooms,thinking
theeachsubject-be itMath,Science,Englishor Historyarealla separatething.Not
realizingthatallof thesubjects,everythingwedoareconnectedwitheachother.Take
Historyforinstance.WhenwetalkabouttheAgeof ReasoninFrance.We knowhow
manypercentofpeoplebelongedineachofthethreeestates(Mathskill),howmany
prisonerswereleftinBastilles(mathskill),drawingwhatthedungeonin Bastilleslook
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like(artskill),writeabouthowpeoplechargedKingLouisXVI (Englishskill).DramaIn
Educationapproachis thesamething.All ofthesubjectscouldbeconnectedunderone
activity."Curriculumintegration,student-centeredclassroom,cooperativelearning,
groupwork,criticalthinking,creativity,in-depthanalysisof content,arts-basedlearning,
accommodatingdifferentlearningstyles,exploringrelatedethicalconcerns,andother
modesalloccurredincontextsinwhichteachersstretchedstudents'thinkingand
assistedstudentstoquestionideasandcreaterich,multilayeredunderstanding.Drama
enabledallofthisandmore."(EdmistonandWilhelmp.2)
2. HowcanDramaIn Educationsupporthestatestandardcurriculum?
DramainEducationis notcontentbutan instructionalstrategyusingtheatretechniques
suchas improvisation,role-playing,andcreativemovement,whichcanbeusedto learn
a varietyoftopics,exploresconflicts,andotherobjectivesfoundinstatestandards.
Thesegiveadditionalopportunitytoapplycontentareaknowledge;statestandardsin
math,scienceandsocialstudentsstronglysupportactivitylearning.
As EdmistonandWilhelm(1998)wrote,thecurriculumcannotbea formof "banking"
educationandthestudentshavetofitintotheirformat.It is muchmoremeaningful
whenthestudentsandteacherworktogetherwiththesubjectsandincludingtheworld
knowledge,a linkto realworld.(1998)
3. Howcanwe helpteachersincorporateDramaInEducation?
Bydevelopinga workshop,theteacherswillbeawareofhowtousethetoolstouse
DramaInEducationintheirclassrooms."Teacher-studentinteractionis crucialin
drama.Althoughdramaworkfollowsstudents'interestsandsuggestions,theteacheris
responsibleforsequencingtasksandshapingthedrama.(p.5 EdmistonandWilhelm)
"Theteacherwhousesthestrategyofa teacherinrolesusesthemediumofdrama
mosteffectivelytoenablelearning.Whentheteacher,aswellas thestudents,enters
intotheworldofthedramaheorshecanspeakfromthepositionofanycharacterina
story,anyhistoricalfigure,or re-expressanystudents'viewsinorderto recontextualize,
amplify,extend,orquestionideas."(EdmistonandWilhelm1998,19)Whentheteacher
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is developinga DramaIn Educationactivity,shewillbe"takingona roleas partofthe
classdramas/heis,ata fictitiouslevel,joininginwiththembutataneducationalor
aestheticlevels/heis workingaheadofthem."(Bolton,Jackson.p.41)
"DramaIn Education in Newfoundlandduringmystudentteachinginternship".
Tish Hawksley,mycooperativeteacheratNewfoundlandSchoolfortheDeaf,gaveme
anassignmentcalled"Rescue"withthemiddleschoolclass.Thegoalwastohavethe
studentsbeaddressedwiththeconflictsofdifferenceof moralvaluesoftheirown.My
roleas theteacherwastobecome"Munchii",a nativeofan islandthreatenedbythe
volcano.Thestudentsweretomakea rescueeffortofthenativesoftheisland.As the
studentsapproachedMunchii,theydiscoveredthatMunchiididnotwishto leavethe
island.Iwasexcitedandmotivatedtodo theRescueproject.Itdoesnotmatchwiththe
traditionaleducationstrategies.
I beganthe"rescue"activitywiththemiddleschoolclassin Newfoundland,Canadaby
askingthemwhat"rescue"means.Thestudentswerefreetothrowanyterms
associatedwith"rescue."Thispartwastoidentifytheirpriorknowledge.Theactivity
proceededinthefollowingway:
Firstactivity:Whatis Rescue?
Thefirstactivityconsistsofa discussionofwhat"rescue"meanstothestudents.The
degreeofstudentinvolvementis high.Thestudentswillcomeupwithanything
associatedwiththeword,rescue.Thedegreeoftheteacher'sinvolvementis moderate.
The instructorwillmoderatethediscussion.(Stewart,UnitPlan)
Secondactivity:Developingtherescueteam
The secondactivityhasthestudentsdeveloptherescueteamandassignthe
responsibilitiesofeachstudent,suchas communicationofficer,languagetranslator,
scubadiver,helicopterpilot,so onforth.Thestudentsapplytheirworldknowledgeand
thediscussionfromtheactivity#1towardsthedevelopmentoftheteam.Theyare
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placedina situationtousethoseskills.Thestudentsdonotknowthesituation,which
willoccurinactivity#4.Thedegreeof students'involvementis high.The instructor's
involvementis moderate,as a reportertoprovokethediscussionifthestudentsbecome
awkward.(Stewart,UnitPlan)
ThirdActivity:Messagereceiving
Thethirdactivityiswhenthestudentsbeginto receivethemessagesofthecrisis
somewhereintheworld.Theypreparethemselvestoconfronthecrisis.Thecrisisis on
an island'svolcanothreateningtoexplodeandthenativesareto leave.The students'
degreeof involvementis high.Thestudentsaremakingfastdecisionstofitwiththe
messagesbeingdeliveredtothem.The instructoractsas a secretary,bringingthe
messagestothestudentsfromthecentralagency.Thedegreeof instructor's
involvementis high.The messagesarewrittenbytheinstructortofitthestudents'
discussionson howtohandlethevolcanocrisis. (Stewart,UnitPlan)
FourthActivity:Rescueeffort
Thefourthactivitypresentsa challenginganduniquesituationtothestudents.The
students'involvementis highaswellas theinstructor's.Itconfrontsthestudents'moral
values,acceptanceoftheculturedifferencesandrespect.Thisactivityis the"meat"of
theproject.Thisactivity'sprocessdependsentirelyuponthestudents.The instructor
takesona roleas a nativeoftheisland,Munchii.The studentscomeupwitha solution
tobringMunchiiofftheisland.(Stewart,UnitPlan)
FifthActivity:Reflection
Thereis a timeforthereflectionsamongthestudentsaftertheprojectis completed.
Duringthattime,myhopesarethatthestudentsareabletoapplytheirexperiencesin
theprojectoexamplesfromtheirliveswheretheyfeltthattheirneedsarenot
respectedorfromtheworldwherethereareconflicts.Thediscussioncentersonworld
conflictswheretheculturaldifferencesoccurred.Theexamplescanbefrom
Newfoundlandandtheissuessurroundingtheresettlement,hetreatmentowardsthe
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InuitsbytheEnglishsettler,andfromtheirlifeexperiencesrelatedtohearingpeople
towarddeafpeople."(Stewart,UnitPlan)
Duringthereflectionperiod,severaltopicshavecomeup,resettlement,diversity."If
eachof us hadblondehairandblueeyes,theworldwouldbea boringplace","OhI
couldnoteverimagineleavingmyhome.This iswhereI grewupandIwouldbevery
sadtobeforcedto leave",I wasstunnedbyhowdeepthestudents'thoughtsoccurred.
Perhapsfromtheexperienceoftheprocessmadethemtrusteachothermore,and
beingabletoexpressthemeaningfulthoughts,or theyknewofotherstudents'thoughts
andfeltcomfortabletoexpresstheirownthoughts,orsomethingopenedupinside
them.
"InDrama,students'real-worldquestionsbecomerelevant.If peopleprotested
genocide,whydiditnotstop?Couldwe havebehaveddifferently?Howdoesthisrelate
towhat'shappeningintheworldtoday?Howdoyouwritehistorythatis fair?Drama
canbringquestionsliketheseto lifeinspaceswhereparticipantsareprotectedina
respectfulsharingofdifferentviews."Edmiston(1998)
As intheBloomTheory,checkingforunderstandingbythestudentsis thecritiquepoint
ofthelearningprogress.InDramaInEducation,we havewhatwecall"reflection".It
occursattheendofthedramaexperience."Reflectionis thekeyto learning..Without
reflection,wewillneverlearnfromour"mis-takes"tobecomebetterteachers.Unless
we reflect,noonehasa chanceto reconsideringpastviews,creatingnew
understandings,orempathizingwithothers.Indrama,studentscanbeginto recognize
thatalthoughviewshavebeensociallyandculturallyconstructed,peopleneednotbe
eitherpassivereceiversofmeaningsorwhollyvictimsofcircumstance.Reflectionin
dramaallowsstudentstothinkandfeelfromwithinotherpointsofviewandtoforge
meaningsfrommultipleperspectives-meaningthatarenotparrotedopinionsbut
authenticpositions."(xxiv-xxvEdmiston)
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Part3:
Literaturereview:
DramaIn Education-Whatis it?
OftenpeoplethinkDramaInEducationis limitedtocreatingor producinga playor
doinga playintheclassroom.This is notthecase.It is tousethestrategiesofdramain
theclassroomwiththecontentofthesubjecttheteacheris teaching.Drama,James A.
Beane(1987)tellsus,"isnottheatre.Rather,itis "creatingmeaningtogetherand
creatingvisiblementalmodelsofourunderstandingtogether,in imaginativecontexts
andsituations It is notaboutperformance,butaboutexploration".Wilhelmand
Edmiston(1998)
DeafeducationandDramaInEducation-howdothosetwogotogether?
ManyDeafschoolsdo nothavetheatreintheircurriculum.Often,youwillfinda
beautifulstageandawoodshopattheschools,butthestagesareleftempty,collecting
dust.HowevertherearesomeDeafschoolsthathavetheatreteachers.Model
SecondarySchoolfortheDeaf,CaliforniaStateSchoolfortheDeaf,Riverside,and
TexasSchoolfortheDeafarea fewofthestateschoolsfortheDeafwiththeatrein
theirprogramsas extracurricularprogram.Therearenotmanyteacherswhohave
theatrebackgroundalongwithdeafeducationbackground.Thiswillnotaffecttheir
abilitiesto incorporateDramaInEducationintheirclassroom.Theproposedworkshop
willhelpcreateanawarenessamongtheteacherstoeffectteachthestudentswhoare
Deaf.
Activelexperimentallearning:
In DramaInEducation,interactivelearningamongthestudentsis high."Interactivityis
thestudent'saccesstodrivingthelearningexperience."(Hyerle,1996)InanyDramaIn
Educationactivity,thestudentswillbeworkingtogetherina grouporseveralgroups-
dependingontheproject,anditencouragesthecontributionofvariousskillsbythe
students."Mostimportant,workinginrolealongsidethestudentsraisedboththestatus
andstatureofthestudents-theywerecontinuallytreatedwithrespectas
knowledgeable,responsiblepeople."(EdmistonandWilhelm1998,20)As Egelston-
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DoddandBatemanstated,"...thestudentsliketo integratexperiencewiththeirown
personalvaluesandfeelings.Theyviewtheirlearningenvironmentfrommanydifferent
perspectives,andpreferto listenandshareideas."ManystudentswhoareDeafoften
misstheopportunitytobeabletoconnectanyeventsinhistorytotodayortheirownlife
experiences.Wevisitthelandmark,butdonotreallyunderstandthepurposeof it.Once
thestudentsrealize,forexample,thatthestatueof Libertywasa giftfromFrance
becausewe inspiredthemtofightforfreedom,thestudentswillbeabletoconnecthe
pasteventstonowadaysevents.
"Wecanseewhydramais a potentdeviceforhelpingstudentstobringtheir
backgroundexperiences,schemaknowledge,interests,desiresandquestionstobear
onthereadingoftext-andforvisualizingandrealizingrichmentalmodelsby
expressingtheknowledgethatis madeavailablefromtheirreadingtransaction."
(EdmistonandWilhelm1998,33)Thiswouldnothappeniftheclassroomwerea
teacher-centeredclass.As a constructivistteacher,slhewillallowthestudentsto
develop"ownership"oftheirlearning."Aneffectivestudent-centered,learning-oriented
classroomrequiresdifferentperspectivesfrombothinstructorsandstudents.Rather
thancoveringcontent,thegoalof instructionbecomestheintentionalintellectual
developmentofstudents.This involveschangingthewaystudentsthinkand
encouragingthemtoconfrontwhattheybelievein lightoffactsandevidence."(Lee,
1999)Dramain Educationstrategydoesnot"teachfromthetext",rather,theapproach
canseemdisconnected,butit is summarizedcarefullyattheend. "Dramaprovidesan
opportunityformultiple"teachers"toeducateeachotherabouthowto read
experientiallyandhowto reflectinvariouswaysonthatreading."(Edmistonand
Wilhelm1998,44)"Encouragestudentinquirybyaskingopen-endedquestionsof
studentsandencouragingstudentstoaskquestionsofothers."(Associationfor
SupervisionandCurriculumDevelopment)
Freire(1962)believedthatthe"truedialoguecannotexistunlessthedialoguersengage
incriticalthinking-thinkingwhichdiscernsan indivisiblesolidaritybetweentheworld
andmenandadmitsofnodichotomybetweenthem..."(p.81)Whentheclassis
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involvedwithactivitybygettingupandmovingaround,havingdiscussionamongthe
peers,theywillgrowandlearn.
Part4:
Unitplanfor theworkshop:
TheworkshopplannedtoexposeteacherstoDramaIn Educationis outlinedbelow.
Threehours-workshops:
9am:Introduction
915am:DramaInEducationactivity
945:DramaInEducation,whatis it?
1030:Break
1045:UnitplanswithDramaInEducationindifferentsubjects
1130:anyideasfromtheteachersintheirareas
12:endoftheprogramwithreflection
Pre-reading
WHY TEACH DRAMA?
"The futureof our nationdependson our abilityto create-andto becreative.
Duringthecomingdecadesour most importantnationalresourceswill be human
resources. If our nationis to continueto meetthechallengesof thefuture,
today'sschools needto developcreativeleaders."
FromPerformingtogether:TheArtsandEducation,jointlypublishedbyTheAmerican
Associationof SchoolAdministrators,TheAllianceforEducationandThe John F.
KennedyCenterforthePerformingArtsin 1985.
"Tell meand I will forget.
Show meand I will remember.
Involvemeand I will understand."
Proverb
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DramaticArtseducationis an importantmeansofstimulatingCREATIVITY IN
PROBLEM SOLVING. ItcanCHALLENGE STUDENTS' PERCEPTIONS abouttheir
worldandaboutthemselves.Dramaticexplorationcanprovidestudentswithanoutlet
foremotions,thoughts,anddreamsthattheymightnototherwisehavemeansto
express.A studentcan,ifonlyfora fewmoments,BECOME ANOTHER, explorea new
role,tryoutandexperimentwithvariouspersonalchoicesandsolutionstoveryreal
problems-problemsfromtheirownlife,orproblemsfacedbycharactersin literatureor
historicalfigures.Thiscanhappenina SAFE ATMOSPHERE, whereactionsand
consequencescanbeexamined,discussed,andina veryrealsenseEXPERIENCED
withouthedangersandpitfallsthatsuchexperimentationwouldobviouslyleadto inthe
"real"world.This is perhapsthemostimportantreasonforDramaticArtsinschools.
Still,thereis farmorethatDramacando.At thecenterofallDramais
COMMUNICATION.Likeallthearts,Dramaallowsstudentstocommunicatewithand
understandothersinnewways.Perhapsmorethananyotherartform,Dramaalso
providestrainingintheveryPRACTICAL aspectsofcommunicationso necessaryin
today'sincreasinglyinformation-centeredworld.Studentswhohaveparticipatedin
DramaticactivitiesarelesslikelytohavedifficultySPEAKING IN PUBLIC, willbemore
PERSUASIVE intheircommunications,bothwrittenandoral,willbebetterabletoput
themselvesintoothers'shoesandrelatetothem,andwillhavea morePOSITIVE,
CONFIDENT SELF IMAGE. ParticipationinDramaticactivityrequiresSELF CONTROL
andDISCIPLINE thatwillservethestudentwellinallaspectsof life.StudentsinDrama
willlearntoWORK TOGETHER, tocooperate,tofindthebestwayforeachmemberof
a grouptocontribute,andto listentoandaccepttheviewpointsandcontributionsof
others.NO ART FORM IS MORE TRULY COLLABORATIVE. Dramais an important
toolforpreparingstudentsto liveandworkina worldthatis increasinglyTEAM-
ORIENTED ratherthanhierarchical.
Inadditionto itsintrinsiceducationalvalue,DramacanREINFORCE therestofthe
schoolcurriculum.SincecommunicationandempathyarecentraltoDrama,a student
whohasexploredlikeintheDramaclassroomwillbebetterabletoUNDERSTAND
IDEAS in HistoryandCurrentEvents.Hewillbeabletoputhimselfintotheshoesof
figuresin historyandliterature,toUNDERSTANDTHE WAY HUMANBEINGS
INTERACT. The linkbetweenDramaticArtsandsubjectssuchas English,History,
SocialStudies,andrelatedareasis obvious.The studyof literaturewouldbeimpossible
withoutDrama.Thereareimportantperiodsofourcollectiveliteraryhistoryinwhich
virtuallyallofthesurvivingliteratureis dramatic.Moreimportantly,Dramacanbeused
topromoteACTIVE LEARNING inanysubject-togivestudentsa KINESTHETIC and
EMPATHETIC understandingaswellas an intellectualunderstandingofa topic.Studies
haveshownagainandagainthatthisapproachyieldsgreaterDEPTH OF
UNDERSTANDINGanda markedimprovementinretention.I alwaysstriveto linkmy
Dramalessonstotopicsandthemesmystudentsarestudyinginothersubjects,orto
importantsocialquestions.InthiswayDramaaccomplisheseveralgoalsatonce-
ENRICHING students'schoolexperiencethroughArtaswellas REINFORCING
traditionalacademics.
14
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MattBuchanan
www.childdrama.com
Objectives
The audiencewill:
1.Developanappreciationof DramainEducation.
2. GainknowledgeofhowtoapplyDramaInEducationintheircontentsubject.
3. UsetheDramaInEducationapproachtoassesslearning.
4. ExaminetheresearchesthatsupportDramaInEducation.
Introduction
Introductionoftheleaderoftheworkshop:
*Backgroundintheatre
*WherelearnofDramaInEducation.
*Audienceintroducingthemselves,name,schooltheyareteachingatandthe
contentareaofteaching.
*Overviewoftheworkshopprocess:
DramaInEducationActivity
WorkshopplanforDIE forTeachers
Lesson"SouthAfricanM andM Simulation"
Bigelow,William."Strangersin their own country"(1985, Africa World Press,
Trenton, NJ.)
Objectives/goals:
The audiencewill:
1. Gainanunderstandingoftheunequaldistributionof landandincomeinSouth
Africa.
2. Appreciatea varietyofproblemsarisingfromthestructuralinequalityof the
SouthAfricansystem.
Procedure:
1. Beforetheworkshop:markouta largerectangleonthefloorwithmaskingtape.
Withintherectangleseveralsmallareasshouldbemarkedoffwithtape.
Combined,thesesmallareasshouldtotal13%oftherectangle.
2. Explaintotheaudiencethattheyaredoingtodoa "simulation"aboutreal
countryintheworldtoday.
3. Chooseapproximately16%ofthestudents,fourourofa classoftwenty-five,
whowilloccupythe87%oftherectangle.Givethehandout#1"privileged
Minority"tothesepeopleandsendthemtoa corneroftheroomto readtherole
sheet.
4. Arrange(squeeze)therestofthestudentsintothesmallareascomprising13%
of therectangle.Explaintothesepeoplethatundernocircumstancemaytheygo
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outsidetheirdesignedareasunlessgivenpermissionfromyouoroneofthe
"privilegedminority".(Lateryoumaywanttojointheprivilegedminorityin
scoldingthose"stupidkaffirs"whocantfollowdirectionsandstepoverthelines.)
5. Withthemajorityconfinedtothevariousareas,talkbriefly(andso otherscant
hear)withtheprivilegedminority,makingsuretheyunderstandtheirroles.
6. Introducetheprivilegedminoritytotherestoftheclass,explainingthatonly
thesepeoplegettowandertheclassroomfreely. Tellthepeoplethatinthis
simulationM andM candieswillbe representincome.Explainfurtherthatto
successatthisexercise,eachstudentmustobtainTWO mandmcandiesbythe
endofthesimulation.
7. ConspicuouslygivetwopackagesofM andM toeachoftheprivilegedminority.
Onepackageshouldcontain12M andM forpersonalconsumption.Theother
packetstotheprivilegedminorityareforthewagesfortherestof thepeople.The
totalnumberoftheM andM candiesinthesepacketsshouldbeoneandone
halftimesthenumbersofthepeopleintheroom.(Thissimulatesthe8 to 1
white/AfricanincomedifferentialinSouthAfrica).
Tell thestudentsthatsomepeopleinthissocietymakemorethanothers,butif
theyhaven'tyetmadeenoughtosurvive,theycango toworkfortheprivileged
minority.(If needbe,suggestcertainjobsthattheminoritycouldemploythe
otherstudentstodo.Makesurethattheminoritydemandsproperrespectfrom
theothers-youmaywantto involveyourselfas privilegedminority.
8. Whenyoufeelthepeoplehaveadequatelyexperiencedthe simulation,calla
half,havethemreturntotheirseatsandbegindiscussing.Somepossible
discussionquestions:
a. Howdidthissimulationmakeyoufeel?
b. Was itfair?
c. Whoherewouldhavelikedtochangethesetup?Who likeditthewayit
was?
d. Whatmighthavemadeoursimulationfairer?
e. To themajority:doyouthinkthattheprivilegedminoritylikedthingsthe
waytheywere?Why?
f. To theminority:ifyouknewthattheothersweredissatisfiedwhydidn't
youtrytomakethesituationfairer?
g. In reallife,howwoulda minorityjustifyhavingso muchmorewealthand
landthanthemajority?
h. To themajority:werethereanyconflictsbetweenpeoplewithinyour
group?Whatcausesthese?
9. Ask thepeoplewheredotheythinkthesimulationoccur?
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DramaInEducation-What is it?
HistoryofTIE-
Beganin1960'sinBritain,butitoriginatedinearlyyearsofthe2dhcenturyinScotland
andNorthofEngland.DramahasbeenpartofthecurriculuminBritishschoolsasa
partofliteratureandschoolplaywasencouraged.Thatemergedtheconceptofusing
dramaasaneducationaltool.Originallyitwastocreateinchildrena loveoftheatreand
toenrichtheirimagination.In1937,inGlasgow,Scotlandbegantoperforminschools,
whichleadtohaveateamofspeechanddramaspecialiststoworkingschooltousethe
techniquesofeducationaldramaandlivetheatre.Also,whathelpedwasthatthe
people'sdesiretochangetheeducationalsysteminBritain,whichhelpedspreadthe
TIE approach.Inthe1990's,wesawagrowthofusingTIE inschoolsinBritain.
Whatis DIE?
OftenpeoplethinkDramaInEducationis limitedtocreatingorproducinga playor
doinga playintheclassroom.Thisisnotthecase.Itistousethestrategiesofdramain
theclassroomwiththecontentofthesubjectheteacheristeaching.Drama,JamesA.
Beane(1987)tellsus,"isnottheatre.Rather,itis"creatingmeaningtogetherand
creatingvisiblementalmodelsofourunderstandingtogether,inimaginativecontexts
andsituations Itisnotaboutperformance,butaboutexploration".Wilhelmand
Edmiston(1998)
Break
Samplesof DramaInEducationactivitiesinHistory,Science,Math,English
areas.
Samplesof DramaIn Education:
UnitplanfromNewfoundland
Howtheheartfunctionsforscience
LeonardDaVinciforhistory-studentsbecomehisassistants
KingCharlesI andLouisXIV ata coffeeshop-history
"Awholesummerinoneday"Novel-English
"Leftbehindon ice"Novel(Newfoundland)English,science,math,geography
TheaudienceideasofDramaInEducationactivitiesintheirareas.
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Reflection
"InDrama,students'real-worldquestionsbecomerelevant.If peopleprotested
genocide,whydid itnotstop?Couldwe havebehaveddifferently?Howdoesthisrelate
towhat'shappeningintheworldtoday?Howdoyouwritehistorythatis fair?Drama
canbringquestionsliketheseto lifeinspaceswhereparticipantsareprotectedina
respectfulsharingofdifferentviews."Edmiston(1998)
Extra readings:
Books:
Wilhelm,J.D. & Edmiston,B. (1998).ImaginingtoLearn,Inquiry,EthicsandIntegration
throughDrama.HeinemannPortsmouth,NH
Jackson,T. (Ed.). (1993)LearningthroughTheatre,newperspectiveson theatrein
education(Secondedition)Routledge,LondonandNewYork.
Q'Neill,C, Lambert,A &StanleyT. (1990)DramaStructures,apracticalhandbookfor
teachers.LtdLondon.
DramaIn EducationWorkshopEvaluation
Presenter:
Date:
1. Pleaseratethis programbycirclingthenumber:
Veryworthwhile worthwhile not worthwhile
10 9 8 7 6 5 4 3 2 1
2.Whatdidyoufind mostusefulor interesting?
3. Suggestedchangesare:
4. I wouldattenda follow-upworkshopon this topic:
Agree_ Disagree
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If youagree,pleasestateofwhatyouwouldliketo seeinthefollow-upworkshop:
5.OtherComments:
PleasereturnthiscompletedevaluationformtoJulieStewartattheendof the
workshop.
Thankyou!
Finalthoughts:
ResidentialschoolsfortheDeafandMainstreamingprogramsoftenhavethosedays
called"in-servicedays".Theyarethedaysfortheteacherstobeprovidedworkshops
relatedtoDeafeducation.I stronglybelievetheyarealwayslookingforinnovate
approachestoteachtheirstudentswhoareDeaf.I feelthatmyworkshop,"Dramain
Education:InstructionalStrategiesforTeachersofDeafStudents"willattractthe
educatorsofDeaffortheirin-servicedays.
I amstronglyconvincedthatmyworkshopwillbenefitheeducatorsbecausethe
approachinvolvesmanylearningtheories:activatelearning,learningstyles,and
constructivism,tonamea few.Often,wefindthatstudentslovetheatrebecauseitis
visual,activeandanopportunityto interactwiththeirpeersto learn."Mostimportant,
workingin rolealongsidethestudentsraisedboththestatusandstatureofthe
students-theywerecontinuallytreatedwithrespectas knowledgeable,responsible
people."(EdmistonandWilhelm1998,20)Mygoalis fortheeducatorstofindusingthe
DramaInEducationapproacheffectiveaftertakingmyworkshop.Theywillrealizethat
itdoesn'trequireprofessionalactorstomakethishappen.Itwillencouragethemtotake
risksandtrythisapproachwiththeirstudentstomakethelearningofstudents
successful,especiallywithallofthelearningtheoriesbeingapplied.
Reflection,assessmentandtheactivityarealwaysonourmindsinteachingthe
students.Thosearethekeysto DramaInEducation.The activityinDramaIn Education
alwayscentersontheconflictinanysubject.For instance,in English,supposewe are
readinga novelof"leftbehindon Ice"fromNewfoundland.It is basedona truestory
aboutthecaptainofthesealingship.Thecrewwas leftontheice,abandonedbythe
captain.Thedramaactivityintheclassroomconsiststhetrialforthecaptain.The
studentswillbecomethejudge,jury,lawyers,captain,andreporters-investigatingthe
incident.At theendoftheactivity,theteacherwouldleaveanote,discoveredbythe
students,explainingthatthecaptainhasbeenfoundnotguilty.Thenthestudentswill
becomeoutragedanddiscussthosefeelings/thoughtsona politicalormorallevel.Then
thestudentscanbegintoreadthenovelwitheasebecausetheyhavetheworld
knowledgeoftheevents.
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"Wecanseewhydramais a potentdeviceforhelpingstudentstobringtheir
backgroundexperiences,schemaknowledge,interests,desiresand
questionstobearonthereadingoftext-andforvisualizingandrealizingrich
mentalmodelsbyexpressingtheknowledgethatis madeavailablefromtheir
readingtransaction."(EdmistonandWilhelm1998,33)
WhenI hadtheopportunitytodothereflectionpartoftheactivitywiththestudents,I
learntthatitwasoneofmywaystoassessthestudents'progresswithDramaIn
Education.Reflectionis so important,becauseitis wherewe canseewherethe
students'thoughtsareontheparticulartopic.
ItwasbitdifficultofindresearchonDramaInEducationandstudentswhoareDeaf.It
is a relativelynewconceptstillintheEducationfieldingeneral.It is myhopethatwith
myworkshopandothers,therewillbeopportunitiesforeducationalresearchersto
conducttheresearchon DramaInEducationandstudentswhoareDeaftoexhibithe
successofusingDramaInEducationforthestudents.Oncethereis sufficientresearch
on DramaIn EducationandstudentswhoareDeaf,itwillspreadtoothereducatorsof
Deafwhowanttohavean innovativeapproachtoteachingtheirstudents.
Therehastobea startsomewheretomaketheDramaInEducationapproachfamiliar
totheeducators.It iswithmyhopethattheworkshopI havedevelopedwillhelpspread
theawarenessof DramaInEdu~tion.
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